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A Framework of Difficulty in Metacognitive Activity

Michiko Kayashima®, Akiko Inaba, and Riichiro Mizoguchi™

Abstract: We developed a framework that shows the difficulties in mastering
metacognitive activity. Using the framework, we have tried to reveal the correspondence
between existing methods and systems for supporting learning of metacognitive activity
and the factors that make it difficult. The correspondence shows that existing support
methods and systems refer to different targets with the same goal of helping learners
acquire metacognitive activity. Our framework can also contribute to an accumulation of
the research results through a shared understanding of the research on assisted learning of

metacognitive activity.
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